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- A PRAGMATIC vVIEW _
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THE HOMELY pce of folk wisdem, Necessrty is the
er of* invention,™ is receiving strong suppott in thé \/ /
“enormois body of literature -that has recently become * -
available under the general title .of “career’ education.”
-/~ Alas! the hand of, necessity is, indeed heavy upon otir col-
‘leges and universitiés. Shrinking enrollments, unﬁlled
. dormitories, the challenge to tenure, allmg with the up-
_ ¢ ‘surge of proprietary schoaols and to ‘some degree of voc/
tech sections of community colleges, have induced in ad: |,
mrmstratqrs and faculty alike a very touchmg responsiv

... mess to the messages. of Frank Ngwrian, Sl ‘ne)’ arlad, - -
" Joseph “P.. Cosand Ster]mg McMurrm ‘and. dozﬁﬁs of
; others U e - '

. . The responsiveniebs takes the form\ of seekmg out Ways
_of testing, gauging, surveynhg and ascertaihing the- state
of the marketplace as a'preliminary exercise in modifying ,,
the *curriculum to ‘meet prévailing desires. I think tln/s{/ /
* process is misguided to a comsiderable extent and does a, .
_disservige both to eollegés -and- l,lmvermﬁes and to the long-
term interests of the students they serve.

As a very modest attempt to counteract thl:Smdé
spread tendency, I submit the following principles which .
* I shall adopt as the theme of thls paper. First, the most ,

) -
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. -\ practical kind of eflucation that, colleges- can’ supply to
.+ the youth of the country is a stmné formation in theory.
£35° " , Second, one 6f the better ways df'_reﬁning theoretigal skills
*_is fhrough the mastery of a practicdl art, scietice, or skill.

S . - W

. " Third, the curriculum and advisory system of colleges and

¢
.

L mwn‘ive}-si-tieps should embody a well-thought-out union be- .

- tween) the theoretical and the practical. -
g . The pell-mell search’ by. colleg s"and.universit_ies_'fuor
.= _ways of fmeeting trapsient desires for so-called career edu-
' “cation /is.mindless and self-defeating. Let me invoke in
suppgrt of this position the ‘authority of John®Dewey,
speaking 45 years ago. In his book, The:Science of Educa-
" tioh, Dewey had this tg/’iqy.'- o : // S

-
)

et something that looks scientific is to -

make a statistical study’of existing practices and ‘desires, with '

, - / . The shortest cut o
~

the suppgsition that t}
-y subject-matter to b, taught, thus taking curriculum-forming on{‘(

their accurate Qeterminatjon will se}tle,ﬂxe/

#* of the air, putting it on a solid factual basis. This signifies, in-effect~ -

and in logic, €t the kind of education which ‘the social environ-
. ment gives ynconstjously and in connection with all its defects, -
_ perversions and distortions, is the kind of*education the schools
should give consciously. Such an idea. is almost enough to cause.
one to turn back.to the theories of classicists who would confine
" the important subject-matter of instruction “to the best of the
»~ products of the past, in disregard of ‘present ‘and prospective
- social conditions: 1t is hard to see any cause for such a procedure
“except a desire to” demionstrate the value of “educational sci”
- ence” by showing that it has something immediate and di
to furnish in the guidance of sehools, '

'+ Though Jéhn Dewey is known as a prag
losgpher, he was in spite of this, or as I wodld say, becax
¢ ~.of this, a philosopher who very-definitely placed the
* . the-forefront of practice. In this he was, in the great'tradi-
fion. of Western educators. Plato, for example, is kjown

L
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“as an_idealist, but those who have studied him careful])z'

will agree that in. his idealism he is as practical-minded t‘
as Mr. Dewey. While Plato was acutely aware of the -

incalculajle side, of human nature that arises out of free

will, héfias equally aware that to achieve any kind of
pertgction the first step is to have a clear, well-grounded
grasp of the end that is sought. In a famous passage
he asks: : i

 Suppose a painter had ‘drawn a beautiful figure, complete %
to the last touch. Would you think any the worse of him that he
‘could not showsthat a person as beautiful as that could exist? .
We have been constructing it dis¢ourse the pattern of a perfect
state. 1 j_ur theory any the Worse if we cannot ‘prove it possible
that 4’ sate so organized should*be equally founded? Hence,
- if T am to de my best to show under what conditions our ideal
would have the best chance of- being rea'ized, I must ask you
once more—to admit that the same principle applies here. Can
_theory ever be realized in practiceP s it not in the nature of
things that acts should come less close to truth than thought?

/Ty What Plato is saying here amounts to this: the ideal ~ .
in a very important sense'is more real than the ‘actual, Lo
because we cannot even understand the actual, its good- . v
ness or badness, its fitness or unfitness, except in terms of
the-ideal or theoretical. , IR -

Please excuse me if I seem to be belaborin® what is

very obvious to everyone:here, to wit: that the primary

- .place in higher education should always be awarded to
the theoretical. Unfortunately it is all too clear that a kind

of panic now engulfing-many of our colleges .tends to
obfuscate the clarity of this principle and to subordinate

it to so-called practicalities_in the pfesence.of what looks

like imminent disastgr—1 think it 'is good for all of us—

”-




L . L ‘ L . - ¢
v ) + . ? . i 3
. - - . i -
. N v i
A . |

* 10 PACITIC NORTHWEST CONFERENCE ON HIGHER EDUCATION ‘ ‘l
. : - PR

certainly it is good for me as an administ_ra;to{—-to refresh’;?_ \
‘ourselves in the wisdom, of the great f_‘(;z:ders_ of our -~

; culture and civilization. .

One of the great contemporary spokesmen for this
tradition, Mr. Walter Lipi)mann', reflecting upon the crisei/ =
of our time, had this to say abgput the role of the schola
and the educated man: N h /oy .

He does not manage the}passing moment, He arey the
. convigtions and the co%venti ins, ‘the hypotbe‘s'eﬂl:ld thy .dis-'u
. positigns which might control Yhe purposes of these who will méan- |
. age fjture eyents. Thus in these crises his-chief duty is to u{uler-
, stand, {50 that the next one may be more intelligible. This crisis is
5. . what i is. The men who will decide the issues may changé their -
a : opiniong a little; it is too late for them to change their habits,. /.
. angl within the grooves of those habits the immediate decisions
7. wi#l be thade. . , C
o ’ i The truly educated man is always radical. He is preoc- -
< * cupied with presumptions, with antecedents and probabilities;
he moves at a level of reality under that of the imimediate
nioment, in a world where the choices are more numerous and
the possibilities more varied than they are at the level of prag
. tical' decisions. At the level of affairs the choices are narr
ro Because prejudice has becofme set. At the level of though, in
the empire of reason, the choices are wide, because therefis go
compulsion of events or of self-interest. The. immediate has/never
4 been the realm of the scholar. His provinces are the past, from
-which he distills understanding, and the future, for which he
+ prepares insight. The immediate is for his purpose a meye frag-
" "ment of the past, to be observed and remembered rather than = -
“ . to be dealt with and managed., b
' This is wot the lagt crisis in human affairs. The world will
go on somehow, and more crises will follow. Tt will go on best,
owever, if among us there are men who have stood apart, who
A refusedto be anxious or too much concerned; who were cool and
. inquiring, and had their eyes on a longer past and a longer
o future. By their example they, can_.remind us that the’ passing ' .
moment ‘is only. a moment; by their loyalty they will have
_ cherished those things. which 8nly the disinterested mind can use.

~
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They ax‘L the {men 'who/will“.fozge the mstruments /that Shelley

i dreamed of: | .

o “’1 hese jnsw( meénts with which High Spirits call
The futuyé from its cradle, and the past
Out of jts grave, and make the present last
In thoughts and ]o?rs which sleep; but cannot die,

Folded within their own’eternity. . . .">

Perhaps this reflection of Llppmamas may seem to

pass b@ydnd the limits of permissible idealism and be lost
within the conﬁnes of an ivory tower. Let us say he has
overstated the pomt, but let us not denigrate the truth of
_the point he is making: that in the ebb and flow of the/
« human situation we must as educators keep our eye upon
the ever-fixed mark, that there is a human perfection to be-

sought for, that it can be defined and pursued, and that

the ennobling process-—deﬁmtion and pursuit—is the su-
 preme charge of education.

What 5pemﬁc steps do 1 propose be undertaken by

: col]pges and universities in the fulﬁllment of this charge?

v

- Simply, 1 propose this:

" 1. The actnalization through exercise of the aptltude
" the humah mind has for penetrating beneath the appear-
ances to the unchanging form or essence of things—especi-_
~ ally of man. Here in the wake of the world’s finest minds
one encounters the firm foundation for those relationships
—to God, to one’s neighbor, to inanimate nature, to the
- nation, and to the world—which give. unity and spemﬁcrty
to'man, validate his rights and duties, and provide a divine
dimension to his insatiable hunger for the Good.

2. Cultivation by assiduous exercise of habits of cor- -

rect, effective, and graceful speech and actlon in accord

with principles grasped at the-twheoretieifl‘ Sevel.

Je
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 3» The cultivation of these theoretical and practical. -

. virtures (fv :jgdﬁ?, science and understanding; ju%tic,e., tem-
perance, 4n d' abov ,v.pr'uderice,.) in the cortext of the
great tradition which has been disposed to us by the great .

“thinkers, statesmen, artists, and saints who have created
a life which-is ours to understand, appreciate, apply to

~ our times, and transmit to our posterity: . T
~ Casting this briekand ingdefuate account of an ideal
» - -educational program into more’ praqticaliiterm's,.][ would
say ‘that the primary subjécts in any college curriculum”
should be philosophy, theology, history, literaturefand the .
o “arts, and science, both natural 3nd social. Perhaps at this ,
s point a:worried administrator ‘might well ask, “How "do
/ you propose to keep the doors of this college open in the
- - face of steeply declining enrollments? Do you make ‘no
- concessions to the demands of the marketplace, howéver
. crass you may consider them to be?” ' .

: . My answer is, “Yes, I do make' allowances, 1fpt con- . .

© " cessions, for _thé' very practical dgmtnds made gipon us. "

' by young students concerned about future ca ers.” 1 ay

- allowances, not concessions, because 1 believe that the
besetting' malady of a libetal drts education is abstrac-
.~ tionism. I share something of John Dewey’s. disdain: for .-
) the “theorizing of classicists who would. confine the im<
portant sgbject matter of instruction” to the Jest of the-
products of the past, in disregard o/f/present. nd prospec- .
_ tive social conditions.” e
‘ ' 1 agree generally with Alfred' N “Whitehead, cer- |
.- tainly one of the great educators of modern times: “The LN
*antithesis between a technical and liberal education,” “& -
Whitehead .said, “is fallacious. ‘Thete can be no adequate -
m . technical edy@?até_io/ri which i/s/fxm/ot liberal, ﬁmnd no liberal

-
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educatlon WhncH is not ‘technical, that 1i£no educatnon - \
Wthh ‘does not impart both- technitjue” ellectual - - -7
vision. In simpler language, education should tutn out )

h\ the pupil with something he knows ‘el}‘and methmg :
he can do well, This intimate union of prastic d thew \7
~ aids buth. The mteueet does not work well ‘fn a vacuum ‘ ‘
is\quotation: stands for itself., I cettainly would SEETE

.~ not presumg to-put;g gloss upon it. W]hat this quotatnon 'h T

" meéans, however; s]bou]ld spell out the way in which-we . .~
. respond tp smde\ ts’ desire for career education and. p]lace- .

“ ment. I am deeply convinced both on theoretical grounds . -
and from expernence that the’ ‘student’ W]hose ‘mind l}i‘i\(ns "y
been honed .in intellectual skills and prachces.m the con- . § ~
text of the great embodiments of human thought and arb @ .
- will only reach the apogee 6f his potential when he has '

_ acqmred the specmhzed ‘method and skill w]hnc]}uvnﬂf at \ ’

. %, once giye hinf entrance into the affaiys of the community, | -

e ,assure him lz some mﬂuehce for the v?gxreat thoug]hts anﬁ\

... purposes_ he, tentertams; .and thus finally supply to his

'pen:sonallty“ hi I evewe Eof us b

needs andl seek$:
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". A SENSE OF COMMUNITY IN
CAREER EDUCATION
Ropert E. ROEMER. -

'IN HER BOOK,, The Human Condmon Hannah Arendt poses

. a.distinctioh between work and labor. This is nota parti¢u-

lasly modern distin %(ysmce it ha§ roots in ancient ,
.thought Anstotle, or example, sy ested that natu
_would,_Itke to distinguish between’ the %ches of'slaves and
St Freemen because of the diverbe qccupa'hons that ’
hese two classes of men. The bodies of slaves are
\‘ .'tenng to the needs of life, .while those of -
D: yed in the affairseof politics.’ According
)-8 -r the necessities of life is the central
meamng of labor Labeg_is a, respense to. the . ex1gencnes .o
of blologlcal existetice. As 3nch labor is enslaving, not on]ly
because it is necessary, %th sO~bacause 1t is endless the
fruits of labor enjoy only a temporary eXis!
to sustain hfe itself, they disappear wuth ~§ nsumptlon
Hence labor never adds to the durable world humam N
arnﬁce As Arendt notes, labormg always movesw
same circle, which is’ prescrﬂbed by the biological } process .
.of the living organism and the end of jts ‘toil amd trgwble
comes only w1th the death of thls orgamsm &

£
. +

1 Aristotle, Politics, Book I, Ch: 5. " ° o

zHannah Arendt, The Haman Condition (Chicago: The' kUm-,v -
versgy of Chicago Press, 1958), p. 98.

ey
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- “faces the prospect of having to provide- for hls material

- by mécessity nor doomed to fl.ltllllty Career education |

1ng students "to engage in labpr and helpmg students dis- - .
cover and undertake a work. . el

_ However, the. educahongtlvexperlences that Would pro' e e
mote-these. two aspects of careey education appear to-be ’
_quite i
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o \\ Qb]ect that sean be added to the world of t‘hlngs ][n the

. NEX

\ he undertakes man goes beyond concern’ with /

the mainte¥iance of life and secks to alter the yond-ltlons o
nder which life is” experienced. Contrasted with the re- = \ '
~sullts of labor, which are transitory, the products of work I
- remnain as monuments taluman effort. \ S
. In trying to locate the place of liberal Studies in career
education, the distinction between work and_ labor indi-

cates an avenue of thought, This distinction should not

.» be interpreted as imposidg "a dichotomous choice on *
propofients of career education between prov1dmg \experi- » ik
‘ences that prepare for work and experiences that prepare
for labbr. Everyone who enters the adult ranks of society

needs ,lkew1se every person’ is confronted by *the chal-
lenge ol glscoverlng ‘and undertalkmg a task whlch will
give. him the assmance tBat his efforts are not dominated

would seem, to include both'of these dimensions, prephr/

Kerents Those experiénces. feature%t

2 A more c6 ‘\plete explicationof these differences &:'Qb oy -
Thomas F. Gugen, . Work, Eeisure, and the Americail Schooi

\

‘ ‘-;m House, 1968). The explication given hers is . ’
hction that Green artlcu]ates between work and
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-that prepare students o make alivelihood are ori/eﬁted’ .

toward providing sh.v.%0 ts with sets of marketable skills -, |

. that will enable them to secure jobs. In these programs of ., -

' preparatlon the student is viewed as someone who has the

potential to fulfill a function, perhaps-.a’ rather’ comp]lex v

/" function. The component parts of a program are r:gher‘ RO

/ completely determined by the requirements: ‘for adequate -
'performance in the prospectiv, ]ob The govermng cri-,

7, terion for assessing this part § careér education is how .

closely -aligned the educational, experienges are to the

V\%m&of a job preparation program is to enable-a student
- te ac ung job spec1ﬁc skills. An important characteristic”
of such programs is that they need not address the ques-
tion of the smdent\Tpur_pose in acquiring skills for a parti-
cular job, since that purpose is extrinsic to_the job itself.
The minimal purpose of -holding any job, :simply\ con-

sidered as a job, s to secure the resources needed to’

- vyide for the necessities of life. Thus the exercise of s
generated in job preparation programs has a private utility ™

! which is not evident in the. publi performance of the job. -
~ That- aspect of career: education which aims at; pre-
paring studénts to undertake a work does not concentrate-
so much on the acquisition of skills as on the determination
of the meaning of ong¢’s life. The challenge of assuming a
work is the, challenge ‘of defining oneself and deciding -
. what to do with one’s life. Through his work an individual

. reveals himself and expresses himself as a person. Where

job preparation-centers on what an individual is to do, ‘

.'L‘V. ~ ,.wOrk preparation centers on what an. md1v1dugl is to be- -~
" come. Hence this part of career education necessarily ;
raises questions -of purpose because a work is undertaken ‘

. - |

M. At
. &

. . )
B Y : ! »




LIBERAL STUPIES AND CAREER EDUCATION = - 17

ﬂ#y m‘response toa hfe interest. The expression of such
ife interest mvolves the exercise of human capacities, -
those capacities that cannot be alienated from the per-
» son in whom they rest. These capacmes are .only called
~ forth lby matters of 1mpoﬂ:ance ‘Thus an essential.partof
prepanng for work is the discovery of a sphere of con-
sequentlal action, locatmg a space, in whnch human ca-
pacntles can be displayed. T

o +:sIn terms of the distinction betiween these two aspects -
of career education; preparatnon for work and, preparation ’

* .for job, the case I wish to makd is that\hberal studies are
an essential component of carepr education because lib-

. eral studies are mstrumental to discovery of work. The
strategy 1 will follow in formulating this argument has' :
two parts to):t first I will try to show that a gensé of com-

junity is a hecessary condition for the discovery of work;
, and secondly, that a result of engaging in liberal studhes
js the acquisition of a sense of community. The common
bond that joins together liberal studies and work is a sense

~ of commyhnity: Without a sense of commumty there is no

7 work; and without liberal.studies career educatwn does
not provnde a s’ense of commumty

.\ A Sense of C@mmum‘ty and the Discovery of Work . ‘
~ As an initial step in this argument let ws . exp]llcate
what is meant by’ the expression, “a sense of commumty

In contemporary educational discourse, the concept “com- °
: mumty, is used in a variety of ways. Frequently “com-
mumty is given a geographnca@neamng, as in the expres- .
‘sxon, commumty school.” In"this usage the ‘concept of,
éomnkmty has as its defining - c]haracternstlc spatna]l
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prdximity'.’. /peo.ple_ha_vé a sense of community if they live
near each /other, work. together, and come togetheJ,

» > variety of shared activities. Some proponents of career

" education appear to use the contept of community in this

© way whepn they advocate that the local community shauld
serve as the location for relevant educational experiences.
other| use of “community” highlights the political di-

Niorr of this concept. “Community’ "used in this way is
found in discussions that try tossettle.who should

ina

R

ha\:e, résponsibility for the operation of the schools. The *

expréssion, community control,” is then used-to indicate.

" the locus of authority for making decisions bearing on

educationﬂ.p&cttige. e . :
But neither the geographical nor the political notion
~* of comnfunity is appropriate-for the role assigned, to that
concept in the a%guinex(t ,being presented here. Rather,-
t functions in-this argument; “community”t deseribes. -
“ 4 style of social rejationships in which certain values are
realized. Even tho¥gh accidents of geography or political -

arrangements may provide the basis for these relationships,
‘still the Guality of the relationships themselves Jprovides
content for the concept of community as used here.
In'social theory there is a standard distinction be-
tween’ community and society. This distinction is especi-
ally hélpful in a{rticu\fl‘avtm‘g the meaning that “community” i

assumes when used to describe a set of social relationships. .
In drawing the distinction between community and so;

%

ciety, the writings of two social theorists are particularly

useful. The first, Férdinand Toennies, achieved something -
/of a classic stawten‘en‘t' of this distinction. The second,

Talcott Parsons,'provid'és in his pattern variables a precise.

terminology for descrihing the social relationships charac- -

. 0
LN . .

-
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-

', teristic of community and distinguishing them from those,

cha_lracteristic of society. 4 ‘
* In his work’ Gemeinschdft und Gesellschaft, published

"~ “in 1887, Ferdinand Toennies in one feli“cit@us phrase sum-

marizes the difference in the social-relatibnships of com-
munity and society. Referring td the individuals living

in these two social: environments, Toennies writes: “in

., commupity they remain essentially united in spite of all

separating (factors, whereas in society they are essentially.
Jeparated In spite of all uniting factors.”™ Toennies here
indicates that even though people in Roth community and
society live and ‘work together in some sort of an orderly
arrangement, the.unity that binds them together is pro-

Tike that of a brotherhood, is real and enduring, while
\' the unity of society, like that -of a partnership, -is con-

1 not_possible, or possible only at the<cost of changing

" one’s identity. - But thé"disruption of societal unity only

foundly differerit in each case. Thé unity of community, " -

/

trived and temporary. Withdrawal from community often

megns that'the constituent members-no longey cooperate.

ecause of the type of unity that joins thém together,
the p
- in fav
persona ‘
ation. Toennies graphically describes the person in society:
as one who “conducts himself toward others as-a merchant

of the needs of the larger group. But in society

. and toward himself a3"a hedonist.” All thatis.needed to
. 9 1 : ‘ :

+F erdinand Toennies, Com‘mu-ni{i; and Socie;y,, trans. and ed.

_ by Charles P, Loomis, Harper Torclibooks (New York: Harper and
Row, 1“357), p. 65. In his text Loomis retains tlge. German words,
Gemeirtschaft and Gesellsehaft. - o %

.® Ferdinand Toennies, Community and Sociefy,p? 168.

’

A RS

ticipants in community postpone their self-interests

advantage always remains the deciding consider-

-

_~
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constltute a relatxonshlp in society is an\agreement on.
exchange of " goods ancgerwces, and ‘the relationship is-
“continued only as long aS'it is useful and.convenient. The
agreément that forms a society guarantees recnprocal ac-
_tion by. the participants,-but at-the same time 'protects
* their- separa;teness by limiting thefr . obhgatl ns. Com-
munitigs, however, are never formed by agreemen}* or
decision. A community, is constituted only by “sharing a
common destiny or burden and by assuming the. obliga-
tions that such sharmg implies. In short, while society is’
a transdction, community is a_way of life." - |

- Dependinig on what is shau'ed different types of com-
mumty corhe mto existence. Toennies dlstmgulshes three
“‘types of community: commumty of blood, of place, and
‘of mind. Compmunity of blood is, of course, found in kin-
ship groupmg/s Community of place arisés from shared
physical life. The most pertment for consideration here;
hewever, is community- of mind, the commumty that re--
sults from a shared ‘memoxy. ‘In this .type: of _community
men are bound together b common convictions, beliefs,
and hopes. In place of the bonds of natural affection or
physical proximity a common social memory draws men
together in the community of mind. A shared history gsn-
erates loyalty to common values, beliefs, and attitudes.
The “explicatidn of “community” provided by’ Toen-
vies indicates something of the relationship between a
ense of community and the discovery of work. Basxcally,
sense of community provides the.space needed for con-
quential “action. Within a cemmunity one’s efforts can -
givén~a larger purpose than just a response to one’
aterial needs A sense of commumty makes nt possnlb]le

S
bu
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" of private urpo es and the dominance of converiience.
In a word the bukdens and obhgatnons of community pro-
vide the’context fona life intesgst.

rangements of society and
the obligations of community promote the exercise of an
_ ‘individual’s talents. But in society such effort is stipulated
~ by_the terms of a bargain, while in community this effg t/
" is evoked by the urglpgé ofdoyalty. In society.jt makes/
différence,which mdlvu;ual offers his talents as long as the
. useful or convenient /task is performed. But a. response
occasioned by loyalty is always intensely personal. For
© * asick child, the nursing cat)glven by hxs mother can come |
- from no other. A response given out of loyalty to the -
4" shared bonds of community becomes consequéntlal for
that very reason. Thé seemingly transient and .flesting -
 effort*‘endureg beeayse it has acquired significance within
the -community. By conferring “such significance com-
munity prov des the setting for engaging in a;work that
., 'is expressive/ofyone’ life. As Toennies notes, evendrudgery
is transformed under the conditions of commutiity: “}Gom—
-+ -munity, to the extent that it is capable of doing so, trans- "
>~~~ forms all repulsive lahor into a klnd of art, giving it style,
ignity, and charm, andl a rank in its order, denoted as a
lllmg and an honor Co.mmumty thus prov1dles the

: Another approach to the relatlonshlp between com-
inity and work is available through the social theory ‘of
Talc§tt Parsons. An early feature of this social theory was.

Parsons derlvatlon of the pattern warlables Inten‘estlng]ly,

\Ibzd pp. 1641657 S ‘

oo
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n PR - o - . .
fhis.d(_érivét_ibr; was motiva’ced&in part by the need to Ye-
xfine the distincion ’bet;vyepn community and society. Ac-’
ing to Parsons, ap actor in 4 situation composed of
tts, where “objeets” may include other actors, fages.
several alternative: ways of defining the situation. A pat-
tern' vatiable represents a dichotomy. An actor must choose
one side Peforg' the meaning of a situation begomes de-
* terminate for him. -+ . - o ' S
o Parsons delineates four su
must make. First, an actor must determine Whet}‘{e,r"or' not.

. o establigh a relation with the object or to withhold -at-
/', tachment to the object for the sake of other interests. This
. choice gives rise to the pattern variables of affectivity and

neutrality. A second decision for an actor concerns. the
range of _significance: within. which he will respond to an
object. For example, a. dggtor must decide whether the
patient ‘before him represents only a malfunctioning ap-.
pendix or whether his status as a family member and wage
earnet,.is also to be recognized. Should *an actor place -
- no prior limitation on hg concern for an object, the pat-
. tern variable is that of diffuseness. Granting the object only
a limited s¢ope of significance 1s represented by'fhe pat-
tern variable of specificity. " - o -
. In addition to these decisions abeut his attitudes to-
 Wards objects, an acter faces two decisions about how the

" objects - themselves are to beiérganized. First an object

may be categorized in terms oAits rélation tora generalized

~ frame of reference or in terms of its specifi relation to

-the actoy. Thus. for® husband. hi€ wife'is important as his

wife, bt as 4 member of the class of all blonds. The pat- -
tern variable'in this case isparticularism. For'a school ad--

_ ministrator, classes of children are important and not any .

(S

-0

~

. Y
o N

ch_choices that an actor ..

.




partlcular child. In this case the pattem variable is that of
universalism. Finally an objedt can be viewed as 4 com-
posite of ascribed qualities or as a composite of perform-
ance. Racial discrimination, for example, depends on cate- -

‘sortings, howéver, depend on considering on]y perform-
arices. An objéct can thus be regarded either in tbrms of
what it is in itself or in terms of what it does. This is the

™ - difference between ‘the patéem vanables of quahty ‘and
performance. .

. Using thesé pattem vanables’ the dlﬁermg socnal rela-
tnonshnps found in community and’ gocnety can be more
. precisely. deéscribed.” In society, the partlcular relation™

ships that exist between actors are .ignored in favor of

“universal categonzatlon The basis for this categorization -

ce1ved and dealt with in specnﬁc contexts of relevance to-
oo gwen goal-interests. Finally, affective interest in an ob-

_ interfere with goal~attmnment Describdd in thege terms
_a societal relationship is eXemphﬁed by the hard-nosed

"+ employer who hires-his son, but does so only becausé his
son falls into the category of all those who, say, possess. -

- formance is superior. Further, as an employer the father’ c/s

! " "For a ]ushﬂcatlon of tlns use of the pattern variables, \see
s Robert E. Roemer, ‘Community and Sociéty: A Study-in Educa-

’ tional “Theory”, (unpublished PhD. dlssertahon, Syracuse Univer-
sxty, 1973), pp: 71-75. _
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A

. gorizing objects in terms of ascribed qualities. Meritocratic *

. is the performance of an actor, rather than any of his
ascribed qualities: Moreover, these performances are re- -

ject is inhibited, lest the consequences of such interést. .

7 engineering degrees, and within that category his per-. PO

interest in his son is limited to the lboy s job performan e,

o‘v\ ’
7
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and cielight in*the son’s prospective advancement Is sec-
ondary to cgncein of whether the boy can do the job.
. " Compated with societal relationships, the social re-

lationships. ithin comihunity can, pe «described by the
contrasting |set of patterni variables. The members of a
community, ps in a family, are oriented toward one another
in term$ of the particular relationships that exist 'among |
them. Moreover, these relationships. are not based -on the
performance capabilities of the individuals involved, but -
‘rather on-their ascribed identity as members of the com-
munity.” The obligations that members of a community
assume toward one another are not arbitrarily limited but

~.are unspecified and are presumed to -be -all-inclusive

within the social life defined by the community. Finally,
because the community itsel(hés intrinsic worth, affective
.engagement is possible and appropriate among members
of the community. This complex of pattern variables is’

-~ well é)ggm‘pliﬁed within a family. Parents extend affective
" regard to their children, not because their offspring be-

. long to the class of all‘children, but because these.are

_their children. Likewise, their interest in these children is . -

not limited.to them as a possible,future means of support,
but coyers. all aspects of the children’s lives. The parents
~presume themselves to be responsible for satisfying any
needs the children might have. Finally, the children are
- not expected to earn the love ‘of their patents; rather such
_love comes to them precisely because théy have been born"
into this family. . ' :
When community and society are described in these
terms, anothier connection between the sense of cdi)n-
thunity and the discovery of work appears. An imrportant

o char';tcteri‘s"tic of work is that it can never be anonymious,




SNy

simply because work involves self-defini
_ revelation. In society, that is, in thos

_* characterized by universalism pec1ﬁ01ty, p(:;wgnance, '
.. -and affective neutrality, #Hat which is most petsonal and .
~—< most intimate to gw”individual’s biography disappears.
One’s self-preseatztigﬁ is reduced to-a series of perform-
* ances in roles that are carefully specified, perhaps even -
closely controlled, but for all that, quite anonymous. In
the performance of these roles, ‘the explicitly personal and
biographical is irrelevant as long as the specifications of
successful performance are met. Although energetncal]ly
engaged in thesé performanges, the individual is never re-
vealed as the person he is, but is only recognnzed
of his capacities for‘}ulﬁll'mg functional role requi me{;s
1

-~

As long as he remains within the realm of societal r
tlonshlps the individual does not appear from behind’
mask of his performances. He 1s niot only (Emonymous he
is also replaceable.
.Because of this anonymity and dlsa ﬁearance of the
personal aspects, societal: relatio: shlp\%not provide the
- context. for the discovery and acopmplishment of a work.
" Quite the contrary, work is only- ossﬂ)le under the social
-conditions of community, - that is; amidst social .relation-
ships Characterized by particularism, quality, diffuseness,
and affectivity. A work cannot be separated from the | pelr- -
sonal biography of an individual because that biogr /
_ explains why tlie individual undertakes the work andlihe ' .
~ biography is further elaborated in the accomphsh’ment :
of the work. Thus, through his work an individual escapes .
categorization in universalistic terms. Even though an ,,\
individual ‘evidences -certain- performanc& capacities in n .
his work, stlll that work prlmarlly serves; as a forum fm/ ‘

. °
Ty E
i &
N . &
. ;
i"
N
N




Is not so much what he.does
work only takes place within *
. action, becatise _only in' such ’
t be defined. In reéponchling to a
iduial assumes a set of vaguel§ de-
r this réason his work cannot be

specific joh\girfbmances. F inal‘(lly,

ighment of a work stands as an indi-

it. Tn all of thiesp ways work.chal- -
Ais work ap individual both de-
Iyt fd is recognized for who he is. For
this reag n the discovery and,}acc(/mpl\ishmenwt of a work
ossible undgr the goxadi‘tions of community.

.

emand for-(ommunify in Education -
It is hoped that this y4plication of; “community” based
on the socjal th
. sons has dem g,‘stravted a connection between community
v and work. Tle a~rg1\|uer@‘f'_this' paper will be completed
 with establighment ¢f si Jix{ar-comnection, between liberal .
studies angd acquisjtion of a sense of communiity. - ’
. - As att introdyiction fo this pd“vrt of the é@fgument, it is
i ot tduwring.-the. 1960’s and early 1970’s
] . the_deand fgr comhunity - was $itentral theme in the’
- T rit inst contemporgry. educational prac-
equest’ for gregy er’ participation iy the

% criticiy
- tice,
_ decjsion miaking .
. the/ expressions /of grdup solidarity voices by social Wi
anied by requests for special courses of

o 7 i Y ! -
k

rocesges’ of the educational in\s‘ti‘tuffgnfs, e



etitive emphasns in B(iucatlonal methodologxes
Jp mt about ‘the: personal . anonymity and the
. X} coucem within ed&&honaf institutions, WP
all of’ thes cy be interpreted as demands for social re- _ -
lationships in m{:e educational setting that are eh\aractemsuc- o
~ of community. In fact, for some observers of that turbulent
.1 -educational scene *the demand for. community stood asa .
(™ summary of needed- eduegtlonal reform. Requests’ for t]he
*- - restoration of community -in ‘educdtion became ‘a. regular
‘feature ‘of journal articles, ’Jl*y]pldal examples would be .
‘Newinan and Oliver writing in the Har@ard Edueatwnal
'Revieu!: “We assume that the most fundamental db]ectlve
of edu,catlon is the deve pment of mdlvndlual human
‘ dlgmty, or self-realization within commumufy ;* or Thomas |
o " “Colwell, writing in Educational Theoty: “In short, lasting
solutiens to educational and social ]probllem regt upon a

- ese recent demands for commumty in edu- -
. rcation ‘trace ancestry-hack ‘to ’the early writings of
- Paul Goodmﬂn who not only stated. the iportarce of a
- sense of commumty, but also noted, itg'absence in Ameri-
cart life. Gopdman early observed about American sdciety-
- that’ it was smmply eﬁcwnwt in many of the most &le-
mentary oh;ectwe opportumtxes and worthwhile goals :
“that ‘could ma]ke growmg up possible.” Among these

L so]lutwm to th(:gmmem of community.”®

+ ., - Perhapst

v 8Fred M. Newmann Gnd’ Donald W. Ollver, “Educatxon an&
Commumty,” Harvard | Educational Theory, XXXVID (‘Wmter,
. 1987), p.'8L. _

"Thomas B. Colwell Jr., IheAEco ogical Basis of Human

Commumty,” Educatmnal—Th’emy, XXI (Fall; 1971), p. 418! 4
® Paul Goodman, Growing:Up Absurd: Problems of Yo

" in the Orgamzed System (New York: Random- HOuse, 1956) P 12
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', catiou and i:»mepaﬁrati(‘in for work is accomplished through' '
liberal “education. But if liberal edudation is' narrowly \ :
* interpreted to be compfised of the tradi onhl ‘content of ||

e b
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.y~ which provide a sense of community. But this circularity
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_interestingly .enough, Gobdmar)listed both the apsence of
man’s work as;well as the gbseiige of community, A ccording
to Goodman, the absence of ¢ mrﬁuﬁ'@r was es

be notjced in the schools. In /faét,‘compa\ring

l;age, Goodman asserted that] théfirst group had\a strong
natural advantagg over the second simply be ause: they
had more community. Thete who remained i scly

were penalized since the schools were prime ources ‘of v

__alienation. Throughttheis.gxperience in the sghools, the
~ students became convince

!

_that adult community did pot exist.! /

\ fLet us noW‘\cimsidé. the role that libe
_might play in providing styidents with a se
munity. Liberal studies.in ca¥eer education i
" students ‘to discover a work, that is, in the s
the word, to find a career. T

al ;._stﬁdiies
ise of com-
ight enable

:
/. . R

e ; S ¢ N
~ Actually, it must be-admitted that at this point the
argument being presented here tends to lbej,bmé. circnlar.

It is-hard-tp avoid defining liberal studies a '\thq»se studies

1is instractive. The distinction. between *wark and job-af 2.
) first. 5anée appears to parallel. the distinction betwee v

~liberal and vgcational education. Once that association is\

- made,.the hext s@ep quickly follows: In c reer education, '

..job preparation is" accpmplished through vocational edu- \\

i

*_ the: liieral .arts, and if the methods of liberal: education \
\

¥

o
cially to
] « . %eivho' .
terminated schooling early and those who completed tol- -

ict sense of . ,

|
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gme, theﬁpr’m it is quite possib]lge Pi\
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that hberall education is nothmg more than job prepara-
tion. The point here js that what counts as libéral;educa-
tion depends léss. on’ content and ‘subject matter than on
" result. One result of education that js truly liberal would
seem to be preparation for the discovery and accomplish-
‘ment of a work. But that dgpends on-acquiring a sense of
- community. Hence. the cn'cu]larnty at this st‘age in the

Lo ‘argument. . - .

But having acknow]led'ged thx N Iet us, cons1der what
sort of education might’ facilitat acquiring a sense of
. commungty This p;rolblem can be posed in two ways, first
by asking if a certain content must be present in the
educatlona]l expenende in order that ~the ‘sense 'of com-
mumty might be. developed and sécond, by determining
whether the socmhzatlon process found in education must_
have certain characterlstms if it is to prepare for life 1
community. ) -

As noted earher the accomphshment of a work de-
pends to,some degree on transcending private interests
and taking serjously the needs of the comu; unnty Prepara-

' tion for the discovery and accomplishment of a ‘work in-,
cludes, as a necessary component, the definition thoge
situations in. which loyal becomes a matter of o hga-
jon"and the fulfillment of duties to others. The ulljmate
'justn‘ i6n for such obligations and duties is found\in =
" the fundlamental statements that a cu]lture ma]kes abou u
reallty These statements groynd the Jbeliefs, values, and
attntudles promioted: by the cylture and stamp the culture
with’its peculiar identity. ]By apprehending that.identity ' /
the.participants in a culture are dble to answer, however
inarticulately, the question of who and what they are as y
a people. In the light of this identity-the principal com- ~
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“ponent¢ of the human condjition are ﬁiven an integrated

: meaning. Birth and death, the physical environment, par- .

) enthoed, the homeland, and other significant aspects of “
experience take.on a sharé meanmﬁbthat established the:
<identity and solidarity of|the me be

ers of the culture?
R Parficipation in this identity and solidarity imposes obliga-
tions and duties on the individudl but givés him a sense
of‘community ag.well. o '
Liberal studies, inasthuch as these are studies which
elaborate the identity off the group, which formulate re-
sponses to the questiof of who and what we are as a
v ' people, which inculcate shared beliefs and values, which -
-recount a commen history and hope, are studies essential
to acquiring a sens¢ of community. In the course of these
studies, a culture’s common memory and conv ction about
) the central eventy of human life are displayed. The past
] as found in a culfure’s literature, philosephy, and achieve-
‘ ~ ments is_made’ bresent. In reviewing a cultura] heritage * * .
these studies make it possible to assume membership i
an historical gtoup. In all of this, liberal studiesgenerate
. the sense of qommunity within.which a“work can be dis-
covered. . e T '
.. Aside f:{,m introducing a particuﬂa@r type of content
into career edluéation, liberal studies alsg affect the sociali- ..
. zation of students in a way which favors the_acquisitioh
of a sense of .community. One charactetizition of the .

v T . . . v e Ly
socialization prevalent in American schools is to describe,

: it as training for achievement. Career education does not , -

o -

> ighibit such socialization; if anything, it extends the no-
. tion of achievement to a‘greater variety of life’s activities. -
- _A\.s part of the preparation for achievement, the individual
needs to hcquire a variety of attitudes and. capabilities-
‘ ; \ : DAY ; ‘
PR ' :
I
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1.~ Most important, of course, aré the rparketable skills that

will -enable a student to- compete for employment op-
portinities:- But beyond this; achievement in modern -

society depends to some extent on remammg autonomous
and mdependent Part of this independence is ‘manifested
-in the ability to engage in a multiplicity of involvements

~ without giving any affiliation absolute loyalty. Full partici-
pation‘in modern society necessitates forming a variety of

casual associations that demand and. actually will tolerate

only limited investments of self. In terms of the. way an
individual regards others, if he is to meet the prerequisites "~
" for achibvernent, he must acquire the ability to distinguish
between a person and the social role he occupies. This

“means that an individual must be comfortable with re-
gardllng -others, and havmg himself so regarded, 4s a
compos osite of performance abilities.

+ promote socialization for achnevement understood in this
way. A fundiimental requirement in ) school is that the'work

a student does represents his own efforts. On. the basis of

this ‘work stadents are differentiated, both hlera)rchncal]ly
and functionally. BY being fit into ability groupings of ,
various, sorts students become used to lbelng categorized

tends to break up peer group solidarity, ]prowdmg the stu-
dent. w1th ne,yv, more restricted  criteria for formmg as-

 sdciations. With passage through the stages of schooling’

to levels that contain a large and heterogeneous student

. * body, the opportunities for fragmented social contacts in- -
. crease and diversify. Fmaﬂy a student gradually rezﬂlzes
_ ‘that hi role as student dbes not. 'EXhaust his ndentﬂty but -
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any aspects of the current expernence of sc}ﬁoo]lmg '

* in terms_of performance Membership ifi thesé categories
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that at the same tjme his total 1dent1ty 1s not relevant to
hls p%formance a student fe

One effect of fiberal studies on thls socmllzatlon proc-

ess would be tof introduce other standards by which to

gauf o suéd’ess ari those derived from achievement. The o
current socialization proceds depends in large part on
n r;rowﬂy constyuing the occupational future of a student
s(; that it can be perceived as a series of functional job
performances. Liberal studies would have the effect of
broadening the notion of an occupational futyre and in -
'+ doing so would alter the cdtral values and behefs ‘that
- are propagated in the socialization process. W]hu]le nat
restorjng disfupted peer group solidatities, liberal studies
" would provide a broader basis for the formation of as-
sociations than _just happenstance of ability | gs. .
leerall studies would not tleny the usefulness of caig; .
, gorlzatlon in ‘terms of abfity, but would deny its over-

- riding importance, Through his _pursuit-of liberal studies
- a student could find a context for thinking about himsélf
.in which nb part of s total identity woyld have to be
ignored. Fi maﬁy, liberal studfes would restore the legiti-
macy of those areas of life in which a person does not
have toibé obscured by his social role. In all of this liberal _
- studies would add elements to the socialization process
. that Would ,acxhtate the dévelopment of a sense of com- '

The)lmport ‘nce of Advocatmg Libeml Stiidies

Whether or not_the argument for intluding hbera]l o 4
studies in career ediication has been convincingly presented
here, current events in the field of education and some
of the ways in which career education is. pptised make <)

s \ 32,. . )
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it jmperative that sofind argumerits for liberal studies be

' fc’»rmqla-téd. '/A_'é;part of the genefal eml‘)has‘i',s on ‘achieve-
ment i;ﬁ,oﬁn,y,-sogie'ty, the mastery of specific’ competencies

has recéntly beome a central theme fin education. Such

~¢. g theme is 'l‘ilée}}“f to atta'in increasing prominence as con-
0o}’ administrations -

. tplots between teacher unions and §
" Hecome more .sophisticated. The difficulty is that only
- measurable ,compztjyc'eé, perhapy easily _measured at

that, are candidatesfor the evidenc byuw}ﬁph the success

* . of educational programs is to bejudged. Insofar as the
~ inastery of competencies is a featyre of career education
T ",xf’OgmmS',] those céfnpetenq:ies ngcessary to acquiring a
._sense of community are liable tg be overlooked because

. they aré, by and large, difficult.to measure. Career educa-

tjon, if it is interpréted ‘:j be a series_of learning experi~
ult that can b/ démenstrated .

ences' which yield-a r 1
throygh performance, will find a place fo

, only ‘with great difficulty, since pe
' highly specific and easily detailed
- typical outcomme of liberal studi#s. e

< | Moreover, aentral

~ what is usually called course work will be encountered as

it becomes relevant, to experience out in/a variety of em-

mance, at least

»

iberal studies
tformance, is not the.

et of career education is that

... ployment and life settings.. The role of career education.

v s then to provide the skills that are necessary for the suc-

. cessful negotiation of these experiences. One-possible out- .

+  .come of such a program of instruction is that normal

»

human skills and highly persoszl aspects of life may come
to be professionalizetl and zedficed teo a series of Waster-
" able competencies. Some Afpatidns, for’ example, de-

mand ffective interaction w l‘z othier human beings who

are expgriencing a variety of stresses. Part of the price

s
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of bei ined for such interaction is that the natural &oit-

fléation that may have previously motivated the °

 interaction is mow replaced with profesyional concerh. _
... The danger exists that powerful programé of careey edu-
- - cationrcould impose the standirds for successful pefform-
ance in occupational functions to increasingly large seg-

. «ments of human life, /giving them all a job-like chakacter.. -
A liberal studies eomjponent in careeredieatian is needed
to. forestall such an/ eventuality. For theke reasons it is
important that lliber}{ﬂ studies be included in career educa-

tion. [ .

S
|
i
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" LIBERAL,STUDIES| AND CARE

EDUL TION:
‘COLLEGE” VIEWPOINT

A COMMUNIT

R BE}N INVITED to parfidipate in the ]LQ74 Pagific Northwest B
_ €Suntil on Higher Edycation Confesence here at Gonzaga '

Univeysity Kas rather special meaning for me, personal as

oo °* . Tt / N
raduated from this Univers\iwty withi"a bagcalaureate in
liberal uarts;m‘id it-has taken me most of that decade to put ¢
into a. proper perspective the _relationship between-my

- undergraduate liberal arts educaﬁon and my career -as a
~ teacher and academician: Although it is unusual to draw

~ upon petsonal testimon

in making a preseitation of this

.type-to a professional audience, I believe that my - short

iven the advice of a ]hxgh &]hool
at “with a colleg& edacation 1
d without one I should become

Thirteen years ago,
counselor who told me
might become 4 lawyer

" a used-cat salesman, I enrplled in Gonzaga’s “pre-law lib- =

happbenec“lﬁ%o a person afté

J

eral arts” program. The idda of career planning was aboyt”
as foreign to my way of thinking as was the m|ean»ing/2f
“liberal arts education. “Caregt” was somethinf; that sﬁnpl'f{
the sappropriate crédentials
and licenses had been earned. Liberal education, accord-
ing to one of my philosophy p’n{@fesst)rs, was that process -

designed, to p}fodiﬁce educated libgrals. 4
g s S

introduction will touch jipon points: which will reappear
™ throughout the discussion to follow. PR

-

“

professional. It has been nearly a decade since ][\\\ o

o
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The University catalog.ue of courses.and d rees did -
ﬁ‘not mclude a descrlptlon,of what one did with a degree in
/ liberal aits. But conversations with upper classmen re-

/ . vealed that a degree mvllberal arts placed graduates into
' one of two categories: (1) those who would enter gradu-
ate or professional schools; and (2) those who lacked the
skills t¢ do anything but-teach or to take a civil service
exammatlon for employment with the government. ¢

7
-

. Exploratlons in English literature, SRamsh hlstory,’
political science, sociology, psychology, maﬁhematlc ~and
_education prov1ded me with sufficient acadentic_creden-
tials to enter the field’og-teachmg There seemed to be
few other immediéte applications of liberal studies avail-

. able to me which would provide me with an income While /

I saved for law school! T{told myﬁelf that I was certan;niy

_ not making a career dedision. I was simply seeking & means
.to an end. 1 can still recall vividly how offended I was
after graduation by a comment made by a friend who had
just completed four years of teacher training in a. state
college. He -challenged my authenticity as a properly
trained- teacher, arguing that generalists had always giveh
education a bad name and’ that liberal studies had no
practical apphcatlons in the field of teac]hmg

Four years of intense study, and [ was standing naked
before my peers. Liberal arts were not ends in and of them-

- selves. Nor were they partlcularly useful as means to other
goals At best they: were somehow evelopmental exer-

. power of that observdtlon Rather ][ was em%arrassed to
// think %at I had somehow squéndered four” years of my
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Y S - ’ ;- . : .
life and r}lqny dollars in tuition on a series of develops,

- mental exercises. R L o 2

{7 Fortunately, my. notion, of education provided me

. - with:a'rationalized defense of my decision to teach. Having .

. equated education wnth schooling, an{d%oWle"d’ge with -
the possession of facts, I entered my first classrodm{.el]l-,,__ }
armed with answers, hoping’that my pupils would -ask.
only the right question‘h;gf ost of them did. Almost aﬂ\ )

- stddents do. . LA ST

’ tSome students, however, did not ask the right ques-

tions. They® posed ,p{bb][ems for: which I had no ready

. solutions. They \asked questions for: which there were two

N or more “correct” answers, It became apparent to e ‘that

‘1. must return to school to gather more information. . -

. " Nine years, two advanced graduate deg’rges‘? a.qﬂ :

*séveral millions of dollars of special community college ~ S
edvication programs later, the significance of my liberal " .
arts education is becoming known to me. A comprehensive .

" liberal educdtion involves the dgvelopment of .nearly.’
evéry dimension of human’cognition and behavior. It pro- . .
vides the tools necessary to askfelevant ‘questions. It-pro-
vides alternative frames of reférence frém swvhich one may =~ °.. 4

* - approach new or-unusual prpblems. It is through applica- * | .,
" tion and reflection that 4 liberal arts college experience
has an impact on career choice and career development. .
In order to make an application of liberal studies to "
.- careet choicé and development on either a personal or an

P institutioiﬁnllevel, three conditions must be satisfied. First, . <

v it must be'recognized and-accepted that liberal arts edu- RN

_catjon is a life-long, continuing, developmental process. ’

The earning of a degree, license, ‘or certificate does not R

represent a terminal point i one’s education. Rather, it ..~ °

R

—

»
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is sunply an.event whith provides one with ‘ari 0p]por- .
tunity to pause, to reflect, to assess, and to make another
set*of educational and caréer decisions. ' L

iy ‘Second, individuals and imstitutions must recognize
© - and accept the idea that there is more than one conceptual -
_framework from which questlons -and problems may be -
ﬁpproached Along with this, it must be recognized that
) there may be more than ohe viable éohitlon toa given -
o problem. 3 : v 3
RS % Third, if hbera]l studles are to be made}{rellevant to
7 ’ career experiences, career ch ices, and . ciireer problems,, -
there must be individual and institutional opportdnities to .
- apply, the cogpitive and behavigral results to practical , * .
problems in a career environment. Further, there must be . :
; . oppgrtunities to evaluate these applications and to make .
’ . adjustments as indicated thereby ot \ S

. A Cﬁkmmumty College Vtewpomt :
o : ﬁSo there are no mlsunderstandmgs, two thmgs ust é
o .~ Dbe stated early in thls presentation. One, I have no defini- :
tion jof hberan arts education which would satisfy more
.~ . - than|one-thitd of any professional audience. "Second, I
‘ " have|nb definition of career education, period. The U.S.
# 4 Office of Education and the National Institute for Educa-
_ » tion Euzzled over the need for a definition of career educa- N\ -
woo o tion SOrﬁe years ago After many nahona]l conferences,
g, - -only.one thing was particularly’ certain. There is no uni- .
’ 5 versa]‘ly acceptable definition of career education.
. Se, USOE and N][E gave career education a-high
A prlornty and aré now in*the process of funding experi-
LI \mental pnlot programs, probalbly ]hopmg that someone wﬂﬂl
S .

-

»
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C ”{nvent an operational definition that can be used in future :
guldelmes and leghlation. . .
. Therefore, it would be professionally- dangerous for
me to offer a community college viewpoint on liberal
studies and career education as though it represented o
community eollege education in general.’ !
> 1f we turn to ex1stmg programs and practices in t]h
community. colleges in ‘hopes that we might find patterns
or trends which help us to formulate a community college
viewpaigt, we ‘see a very mixed picture. Current efforts to ~
~relate liberal studies to career education are too idiosyn- /-
cratic to form any natronal or reglonal patterns, and they
~ aré far too new for us to discuss them as trends.
g -+ Recent reports of thé American Association for Hi
Ediication and earlier reports of the Carnegie Commi (s;
on the Study of Higher Education contain survey data -/
~as current as 1972-1973 which indicate that only/a small ...~

percentage of the nation’s comru/ur?y-]umor colleges in

the public sector are engaged in programs_ designed to
bridge liberal studies and occup tional, vocgdtional, tech-
nical, or career education. '
\ - My own Yesearch and field aCthltleS have revealed
. ~ several categories of community college activities in liberal _
. studies and vareer edication which méet the three condi- - - °
tions cited earlier. Although these efforts are scattered and '
defy regional analyses, some states such as F;cgnda Ohio,
Oregon, Illinois, California, and New York haVe received
state and/or- federal assistance to pllot programs which
are worthy of notice.
; Cooperative Education ]Pro]ects began to appear in
the late 1960s and are usually characterized by combining s
some sort of, work ‘experience wmth college/cour‘se work.

/

V:l‘ .‘ | 3/9 B | - '/>
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- Such programs reflect fnput from the business an ind-

. gy dustrial Rornmunities, and eften involve business apd in-
7 a>dustry iny design, implementation, and eyaluation/ Thys, -

* the second and third congitions are/usually / atisfied

* through' Cooperative Education programs. s
S " Seme OQmTEJyF cqlleges” are’making an effort to -~
¢ create téam-teaching opportunitiés for -facylty members
/4 ¥ in the transfer (liberal arts) program’ and /the voc-tech
. 'pfdgraﬁzl, s6 that conceptual and applied ¢mphases may<
be plagéd upon the subject matter. These efforts are
strengthened when the college ‘makes the transferring of
_~ general studies credits tojapplied studies ptograms_pos-
. sible,and vice versa. / . —_— : /
el Block-crgcﬁ;/ﬁanf s from ;the two-year college to' .
~~ the senior in! 'itu'tibn/J; also be}%‘é piloted by some com- T
. munity colle;g?ﬁn cooperation “with state colleges and **
universities. F6r many students, being allowed to transfer : -
a mixture 8f liberal arts credits and vocational-technical/
~credits and to transfer with junior standing will serve )z
an incentive to exploré career interests in'the commuyity - -
college with fewer risks that time will have been lost by
taking non-transfer courses. -’ s
Liberal arts courdes‘for adults have only recently -
giined significant popularity, -among .the -natfon’s com- )
munity colleges. This is not %o say that adults have been . -

¥

a discouraged from entering }fhe_’ day program wherein they .
/ * . might take liberal arts coutses. But through evening pro-*
.+ grjms, ekterided campug programs, and extension pro-

- grhms we /are beginning to find that seniot citizenls and
0 ‘ef/ddiﬂ'tnre enrolling in courses'normally offéred only
¢’ fdll-time ‘day stydent who is.completing an associ-
¢ degree for transfer purposes. - . '

[N
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T ummanze, most pmgrams in community colleges

- whnch g desigried to bridge liberal studies and career

education are charactenzed\by one ar more of the fol-

~ lowing changes in college procedure: changes in temporal
 arrangements; changes in- the, physical location of class-
room‘ environments;  changes .in facu]lty assignments; . -

* changes in accepted” définitions of “course experiences” . .
for which credit- mi aﬁy be granted for transfer purposes;”
-and changes ‘in_ev uation systems such that work per-
formance may. constltute accepted crntena for cougse coni-.
p]letnon . - ‘ ey

Weakneases of Cun'ent Eﬂ"m'ts and Orgamzatmnal lmplﬁ . .

I catmm ' . - ﬁ‘ .‘

ve

"% Program dlevelopment in a]l]l msutunons of hngher

. edlucatlon should Ibegm with- comprehenswe needs assess-

~ment, Vital to the needs assessment of communnty col-
legés 'is the identification of service populations. Programs~,
desngned mdlependent of student and commumty needs’
are rarely sucessful. - ‘_ . .

- .The “dleve]lopment of libetal studies and careeér. edu-
catlon programg. is probably more dlependent upon ac-

.. curate asse$stent of needs:and popu]lahon than any ot]her .

" community: college program. That is, wé can make ‘some .

assuinptions about the needs of tollege tmq;'nsfer students.’
We can make some assum]ph(&ns about the training needs
of vocational-technical students. External/ c,rntena are avanl- E
able to he]lp planners develop transfer and /certificate pro-.
-grams “but” few such criteria to aid designers of liberal
studies program for adults w]ho are attempting to make '
~career dlecnsmns or fon‘ physicians; engmeersf” and @tlher

o

n\'
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professional people who missed liberal studies while in
pursuit &f\éﬁeciaﬁzedl college degreés. . .

" Comunity colleges have typiclly separated transfer
programs froin -occupational programs. This separation is
apparerit in\the administrative stracture of the institution,
in the cytricilum, in the course credit and numbering sys- -

tems, and -ﬁ:}luently‘in the physical location of program .

facilities. Tf there is to be ap ifitegrated program, in the -
. liberal arts and career educgtion, 'thegg\tréditioﬁg][ bound-
aries, orgariizational structures, and staffiag patterns must
be rearranged. . ° o -
_ Extended campus programs and evening school pro- .
. grams are prime examples of the situation described above. ¢
. Usually extended campus and -evéning courses are taught
by faculty members who have little, if any, regular [
“tact with the day school. In some cases, credits earned in
. " evening school and in the extension program will ‘not

+ * apply to the associate degree program in which, day. stu-"

.. 1. dents are enrolled. Transfer, therefore, from one program

‘to another is difficult, if not impossible. Under this system,

f'ﬁot only are there few incentives for -students to make |

\:areer explorations, but there are many reasons that it is

L
-0'4

“\not in the Best interests of the studént to combine day
rogram courses with evening school or extended campus
\ courses. L% o ; T
‘\.\ Community college faculty, themselves, act as yet
other barrier to effective coordination of liberal studies -
nd career education activities. Professional identification -
ith an academic discipline or with'a particular vocational
1l area may get in the way of institutional identification
and ‘program identification. Criteria for faculty selection, .
' ]brom jtion, salary, and tenure are ordinarily 'different for
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. the “academic”, faculty member . and ;the“ “vocational”
;, faculty memben Teaching loads and-course loads are also
different’ for-the two divisions.” While it may be argued

" that such differences are of little consequence to the effec-*

tive operation of the traditional - commiunity , eollege, it

"+ _must be recognized that these differences contribute to

* ' the separation of two college. functions that must be inte-
grated under the ruberic of liberal studies-career .educa-

. ton. S . “w
- begin to emerge as community colleges and senior institu-
" tions struggle with declining enrollments and ‘shortages
\fof humén and financial' resources. If so, and if properly

_' hzcoordfimated, these efforts will strengthen liberal studies-
.”Y career education program, activities. Internships for ‘some
. students and college coutsework for some employees may

. 'be arranged through careful planning between the institu-

" tion, business, and industry. Senior college students may
enroll in selected community- .college . career-oriented

' @omrsﬁes to supplement bacealatireate degree programs, and
community college studerits may find it necessary to draw

- upon the expertise of senior institution faculty for upper

division work,in career-related fields.”

- Certainly, 'there“ are: fipancial problems ‘associated

- with some. of these ideas. But more basic than the financial

issues are issues of tradition, of structure, of provincialism,

and of professionalism in the disciplines. These are issues

* which Yelate back £o the three conditions that must be

 met if liberal studies and career education aie to be suc-
cessfully integrated in the community college.

The development of amt historical perspective, of a

_sense of humor, of problem-solving skills, and of a sensi-
B } . A : W
L i ’ . * ~

o

Interinstitutional and interagency cooperatives may -

et
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-educated person. There are otlters, but these I hold most

so that professionals, ”weld‘ers,_ schoolteachers; and poli- L
ticians may relate liberal ‘studies to career education. Per- b

now,.wait anxiopsly in ¢he background..
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tivity to huinan differences. are but four qualities of an +. .

dear. If thgze qualities fit America’s definition of an édu- -
cated persdn, then we must adjust the educational system

haps that is too big a chore for the community college. -
Perhaps, after all, the communit'y"coﬂege must give way to -
nontraditional and proprietary ipsbitutnsts which, even *
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=~ 'HOW TO BE, TO DO, TO DO WITHOUT, TO DEPART

Frank'B. COSTELLO
-, . L

&

+ N REFLECTING om Dus objectives,
""" sentence from the pen of Lord John.
succinetly (even a-bit cryptically) what I' want to say.
Morely wrote: “We léarn n"the great business of ours—

-

" the business of living—how to be, to dgy to do without and '

to depayt.”” F or some _ofs the follgwing remarks I am
indebted to Dr. Wallace Alston’s excellent address on the
. relévance of a l‘ibéraﬂl arts education. +

How to be. It was tempting to say something memo-

and to become. But I chose to §hare with you this picture

" which was a Christmaségift to me’from one\of our Gon- ‘

_-zaga ce-eds in Florence. I @r@asmr.é t: She took an-old
piece of plywood- and' sanded ‘it down'and then bought a
typical Florentine print anfl shellacked it. She bought

4 typical Florentine metal/hanger and underneath she

inscribed this beautiful' quotation from Spinoza: “To be

coming is the only end of ‘fwe.”J][ can Sﬁy no MOFe.

A very definite part of the tas of a liberal arts edu-

. catior is gathered up in Morely'’s statement that we learn
in this great-business of living how to do. There is to be
sure, the closest integration of learnimg amd\llii»vimg; indeed,

Z . 45« . . A\
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“ have comé upon a-
orley that gathers up .

rable about our responsibility of helping the sfudent to be

what we are and to become hat we are capable of be-
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of learning and making a living. In some academlc quarters

 this may sound like heresy from an exponent of the liberal

.arts. But it is, I am confident, part and.parcel of a true

L

-

liberal arts conception. "We who are committed to the.
liberal arts point of view in education have made a great

mistake in- allowin 'those who differ with us to represent
our attitude toward the workaday vecational necessities

as one of indifference. It 'is sometimes assuined that a

liberal arts umivers1ty is neither particularly concefhed
with the whole mattet of vocation mor prepared to con-

- tributé helpfully in lequipping young peop]le to face the

stern realities of makng a living.

/1 Now this is not the truth. If a hbera]l arts educatloni
is primarily concerned with this business of living, it is-

impossible for us to wash our hands of vocational con-
cern and preparation. As a matter of fact, we-have not

_ done that, in spite of all that. has been said to the contrary.
A liberal arts. training ought to provide the, most a(iequate. :

context for hammermg out a meanmgfu]l p ﬂosophy of

vocation. Moreover, wé need to recognize ‘that intellec- *
" tual curiosity, intellectual resouircefulness, “and, a well-
-rounded growing personahty are amang the most ‘valyablé - »
: vocatwnal assets that an individiial #syihave. In these days, -

when the general level of mte]lhgence s lbemg raised; when -

" information is so widely disseminated and cultural p-
portunities more available than ever before, “ungues-. -
‘tionably a liberal arts training is relevant to professmnall -

businesscompetence- and to the mak1 ig of a hvmg and
all that it involves, T

There should be moré irecogmtnon f the fact that-a
liberal arts education can scarcely be rega ded as optional

it young peow be adequately prepared for places

%
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‘a student finishes his course.

——
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of responsibility in our democratic s'oc'iety—fox; leadership

in business, the church, and the state; for competence in -

the professions, in the many scientific fields, in education;

* industry, and labor. Not for one moment would I favor a -

revision of the cutriculum of our liberal aits colleges to . °

include mmnerous soicalle(l “gadget” courses. What I do
believe is that, we haVé a right and indeed a duty to in-
terpret liberal arts training 'interms of practical;]ﬂving,

tion and accep$ our r’eslfansi%il‘ity in* making this function’
as‘adequate as we are able. In the rapidly chaning world
of business, technology, and social living,.a narrowly spe-
cialized training may conceivably become obsolete before

Broad Dasic work in the university, with émphasis

© #1to say unequivocally that we do haye a vogational\ync-  ~

. upon the humanities, is not only ‘good intellectual disci- -

pline and the means by which something of the wealth

. of qur culture is acquired; it is the best possible vocational

preparation for the present and the future in a world. such
as outs. The liberal arts have &lso been closely linked with

‘the business of living. It may well be that the future of the

- liberal arts university will depend in large measure upon

_our ability to interpret the place of liberal arts studies and

procedures in terms of the workaday-life of the individual
and the community. One of the great needs of our time
is to'bring the best in our culture to bear upon the practical
tasks of contemporary life. ' Prominent among these tasks
is that of choosing a vocation ‘and making a living,

e

The greatest contribution a university can make is to

send into ‘the lifestream of America young men and
women who have learned to think; who have found a

measure of liberation from ignorance, prejudice, and fear;
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. . who have the c;ourage to take an mdependent stand and '

|
i~ ~ to be counted; who are wxllmg to become involved in the
human situation; and who have and do take seriously the
deepest insights and” p}poses to whlch they have com-
: ~ mitted themselves.
Again, if Morely is nght we are concerned in t]hls
great business of ours, the business of living, to learn how
. \ to do without. In terms of.the task of a liberal education
v . and of the discussion in which we are engaged, what could
that possibly mean?

In Sartor Resartus, Thomas Carlyle com]pares the
happmess of a'person’s life to a fraction. The mmneratorN
represents what we have, the denominator what we de- .
sire, If a man has $1,000 and wants $4,000, by Carlly]les
reasomqg, he is one-fourth contented, Carlyle adds, “life
can be increased in value, not so muc]bx by mcreasmg your
numerator as lessening your denominator.” Who will deny -

. that in our complicated, high-tension, superﬁcxal modern
life little has been done to lessen the denominator while
everything has been done to increase the numerator?

With all our efforts at mcreasmg life’s numerator, we
have probably not done muchl to increase appreciably

* either human happiness or contentment. The lives of many
people have been cluttered and salted with things but’
they are poor. Mern and women with splendnd capacities
have been pampered and spoiled. Not only is it true. that
our lives are .badly cluttered with things, but it is also
‘true that our C:lys weeks, and months have grown too
complex and overcrowded with commitments and engage- *
ments of various kinds. We feel pushed:-crowded, strained,
and breathless. We are-eoniscious of being too- b y to be
good Een/fb/e our families or good citizens of our
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cémmunity; too busyito become gbod students; too busy -
' t¢ begome good frierids and neighbors; too busy to. enjoy. "
‘music; toa busy to.pray; and too busy to think. =~
1 1 believe it is not necessary to linger upon a more /. ‘
- complete' statepent of our modeT plight: I take it that | N
- we are all very much aware of the néed for selection—of
the Very, thing_ that Lord Mo‘rely.'él in ‘mind when he
 spoke of Jearning to do “without*>This is incumbent upon
" u$ not only becausé of financial inability, but more particu-
: larly because of~the demands of physical, mental, and -
L~ spiritual Kealth."An’ essential aspect of education, then, is
‘ the cultivation of taste, the developme?mt of discrimination, .
+  therefingment of desires. I can think of no more important
functio’.o&na réal education that takes living for its busi-
. ness than that of trying to help people to bring sotne order o ;
- We-cha‘ds of ‘their lives. Thomas R. Kelley, in his .
v - " Jfttle book, A Testament of Devotion, insists that most of |
i us are giving a falsé explanation of the complexity of our
. *  lives. We blame it upon the complex environment with
. ys innumerable gadgets and devices. This stimulation by
" the outward order leads us to turn wistfully to deluding -
-thoughts of a quiet'-South Sea island existence or the herse
and buggy days of our grandparents “who went jingle -
* bells, jingle bells over the snow to spend a day with their - E
' - grandparents on the farm.” The troyble is within. Actealis- | o
-+ tic simplification must be undertaken if the individual is = - L
to find a rich. and ordered life. The only possible solution
is, to discover and value some things that mean/é0 much
more than others that the person is willing to eliminate :
e least desirable in the interest of the best. .
Young people need help in determining criteria selec-
tion\They need assistance in the actual process of culti- .

y,mb
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a

. vating a taste for the finest and of establlshmg the disci-
plines necessary to choose what they want. What is re- -
quired is that their outward lives shall becomé simplified: -

on the basi§ of educated desiresand inner integration.
It seems to me that this is one of the most important

' contributlons that a liBeral arts edlwatlon can make tb the

student. If he finds in his college experience a standard of
values and a motivation that will enable him with a con-
siderable measure of consistency to tell the dlfferqnce be-
tween mediocrity and excellence, novelty and originality,

_ the enduring and the ephemeral, he will have discovered
_ something for which he will be grateful as long as he lives.

A person simply cannot do everything-nor have everyt]hmg

nor go everyw]here nor be everybody. Effective living in- .

volves finding some trustworthy principles of selection and
then developmg the habit of applying them. It is éssential -

in a person’s reading, hi$ vocational life, his frlends}nps,
the choice of his life mate, thg determination of his

loyalties, that he learn to give up some things in the in-
1 terest of/the: things . tﬁn
it means to.learn o de without, Then if.Lord Morel %1

" right, the business of living involves learmng how to"de-
part. I believe profoundly that liberal arts training should
. motivate and help the student to vork his way thmugh to

at mean most to hirh. This is what

a. phﬂoﬁophy of ‘life tjhrat faces the .realities of human

existence and integrates experience abqut some compelling -

cent;al convictions and commitments./T have no hesitation
in saying that a liberal arts- college-has this responmbn]lity
This does not mean that we ?‘e to force any | terpretation

of life upon the mind of a young pérson. It'ntéd pot'and
ought not irvolv ﬁgdogmatlsm or the resort t@’ mdocmna- .

tion. .

N
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assisting and reinforcing young people as théy fade the

/ Oné :sfect'«“‘qf' thz task of a liberalu arts edugation in

realities of existence is the discovery of a quality of dife -
. here that has the tang of eternity about it. Rabindranath -

“Tagore, the Indian ‘pbet-philosophér,‘ gave -apt ‘phrasing

‘to the/idea that I would convey in this bit of a prayer,
. fiéeting moment of my life.” The Gospel of John in the
" New Testament, with its intriguing doctrine of eternal life,
stresses a quality of life that may begin here and now.

/Ty) u hast pressed the- signet: of eternity upon many a

Quarters” of T. S. Eliot rings the changes on “the timeless
moment,” the possibility that in humble people in com-
monplace ‘circumstanges and without warning, eternity
transects time, making all of life potentially sacramental.

tent. dnd -worthy and the adriinistrafor who knows the

* A liberal ‘arts education given the teacher wh is compe- -

power of the institution committed to his hiands may serve”

as the means by ’Which the signet of eternity is pressed
upon a fleeting momerit of thie student’s experience.
One more thing needs to.be said from the vantage

. point of- a liberal arts college in explanation of John Mor- </ )

ely’s statement that we must learn to depart. As one faces

the inevitable in life surrounded as they are by mystery ’,/ o
and the unknown, Plate’s Phaedo suggests the one clear’
course for us all. The part of wisdom, he says is'to take

the best. that one knows and “embarking on thdt as on a

raft take the risk of the voyage of life.” That, I submit; is '

the way to live, the way to prepare tos depart. This “noble
risk of desertion uiito God;” as Clemerit of Alexandria called
; / . o e . : -

51

The Fourth 'Cospel‘holds, that. for 'those who \have'
discovefed in Chirist what life deeply means, eternal life
begins in time and continues beyond death. “The Four

(’y"‘

ot
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it, is perhaps the most significant single act in a human
life. In that act a person makes his péace with life- and
with his peace he has learned to depart. Looking now to
ome practical suggestions, I make the following mbve in
a positive spirit of urging us to improve what we are -
alrgady doing than in a negative spirit of harping on what
is wrong. S : .
Let us' be conscious of our obligation to the student
in spite of his brash bravado that what he hears from us_
and the advice we ‘give him leads him to his goals, Our’

. mistakes cause him to take an expensivé -detour along* .

the way. Let us remember 4o, that the studénts are really

. dependent on us for guidance and not be misled By their .

apparent indifference to be guided. My experience is that
the contemporary college student is essentially a very shy
person. He finds it difficult to discuss his academic prob-

N »

lems with his advisor, even when he feels the need for
some help. He is reluctant to bother a busy teacher for
advice. He feels he is wasting our time when he comes
by to discuss ‘anything with us. We must do everything
possible“to make it évident that the very reason for our
preserice on campus is for helping the students; far from-
wasting our time, he is making our time worthwhile when
he éonsults us. Let us also be conscious-of our;respongi-
bility for academic advising in our own classes. We:tenid'to -
regard as our sole responsibility those_ peisons “assigned . "

to us as advisees. Unquestionably we have a special ob- "

ligation to these students. But in each class each térm there-
is dn additional obligation to advise students in reaching
their goals. Those in difficulty, those who want to break
the sound barrier. by additional reading or independent

study, all these students and everyone in between must
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be made to feell welcome to consult us, not only welcomed
but expected . “
T would like to relate a story I heard about the com-

= ) mencement éxercisés at a fairly large college with a large.

' graduatlon class. The presndent of the college had worked =

out an effective procedure=for handling, the individual
presentations. As each graduate came to the platform he
received his-diploma, a quick handshake and the admoni- - -

. tiom’ “Congratulaﬁons-—-Keep moving.” Keep movmg ‘we
‘must but as Oliver Weéndell Holmes once said, “The -

greatest thing in the world is not where we stand but in
what direction we are moving.” I am convinced we are -
moving in the right direction when we are conceined and
concentrating our efforts on providing the best academic

~ advice possible so as to(help our students learn how to be,
"how to do, how to do without, and how to depart.

~And now a final. word to- the members of the Pacific
‘Northwest Council on Higher Education. The professiorial -

storytellers who took over Paul Bunyon from the loggers

naturally credlit Paul with the creation of our mountains
that grow America’s most beauitiful forest. They say that

when Patil had finished Jogging and clearing North Dakota . .

so the Swedes:could gp therd, his pet and helper, Babe,
the Blue Ox, came dowp with the croup. Johnny Inkslinger,
the first bureaucrat in/ America, suggested that a million
gallons of milk from § Western whalg might be good for
what ailed the critter] So Paul carried| Babe to the North-
west dnd laid him' gently on the plain that stretched fr
Xhe Roclkles to the Sea. The rolling hills of the Palouse
ountry are the imptint made by Babe’s ribs; in' his thirst
he Jlicked Grand:Coulee dry. Pgul dug Coos Bay dawn

Oregon way for a Wha]le tmp, ut before a wha]le swa#m ,
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~into the pen’Babe grew so weak that the great logger .
despaired of saving him. So Paul dug a grave for him a- .
hundred. miles long. As he worked he threw the dirt to his
right and the rock to his left, the dirt making the smooth’ - *
lines of the Cascades and the rz[::ks‘ the rugged heap of the '
Olympics. Before Paul had scooped out the last of the

/ rocks he heard a whale splashing in his trap. He stepped
/" down €oos Bay way, milked the whale, and poured the
milk into the Blue Ox. The ox recovered so Paul scooped
out the strait of Juan de Fuca and let the Pacific rush into"
the unneeded grave, thus forming.Puget Sound and leav- |
ing the rock pile of the Olympics bordered west and east ' "y

by the deep sea water.

From our very beg

innings, we have ieamed' to think
big, have our eyes on the broad horizons. The very $pirit
is still ‘evidenced about us in the. Pacific Northwest, Our
task is to keep that spirit alive and growing. Ip James
Michener’s beautiful Tales of the South Pacific, the fabled -
- isle of Bali Ha'i irfesistibly*drew all who gazed on her mist- g
shrouded shores. Such is the charm of .every frontier. Qur
frongjer is the world itself which may call you any day or
any night, It may call you, “Come away, come,away!” -

'..

\o.b
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The Pacific Northwest Confereriée on Higher Education is
composed of partigipating , colleges- and upiversities in Alagka, Al-
 berta, British Columbia, Idaho, Montana, Nega”,. Cregon, Utah,
" andl Washington. It éncourages attendarice an®" participation by

' faculty, students, administrators and béard members of all: Pacific .
phrovest institutions and‘;b)‘l anmy others concerned with the prob-

s of higher education. . .7~ e cL

Organization . ", -

. . - o .
“
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Purpose . . . © . 1%L . -
_ .+ The purpose of ]PNWCHEis to spomsor an annual, voluntary
.. gathering of persons who, apart from their s ecial -administrative .

or subject matter interests, aré interested in the health, welfare, and* -

—
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g .7 7+ <advancement of higher education -in /the Pacific. Northwest. Each
o : annual meeting focuses attention onja theme of current and com-
-mon concern, The Conferenqe' invits outstanding educational au--
 thorities from Canada and the United States to,discuss problems
. related to the central theme. It provides a forunv-through which
* , participants bxpress olénions. and exc¢hange ideas. Through publica- -
T “ton ofthe annual proceedings and other media, the Conference
. - seeksto circulate' ag widely*as possible the ideas gentrated at the
A ann\ual meeting. . ° - R R

N ,
~ o
G >

. .

<supp3tl-, ‘ T R o Ty

K L st Y .
o : The host institution and, other finstitytions aid with provision
» . of leaders. Each institution ‘provides}for the' attendance of its dele-

<%

‘according to\its student enrdllments.| Presidenits and libraries of the .
o. supporting insg't;;tions recéive the Procéedings free. Proceedings,

RN both current and back issues, may |be obtained from the- Oregon
oot S;afe University Press, Corvallis, Ogegon 97331. . v
oL Lk >,,' ' 1. . '

B . 4
Procedure - : ; : Yo,

The Conference conducts’ plengiy sessions that deal with the’

central theme as-a whole. It*organizes working discussion groups:

to deal with the different shases of the broad theme. It seeks to-

- enable participants to carry%ack to {

_ *and stimulating ideas that arise’ outjof the work of the sessions. It

may formulate, statements that expre§s the consensus reached bry,the

v sessions or by majority or minority grpups. ‘ <

&

.« '

v

T
' Sieering Committee . L,

. T A Steering Committee plans the meetings and conducts "the
-  activities of the ,Conference betweén meetings. It includes nine
; representatives of partigipating instifutions, the secretary-treasurer
A ‘and editor. The member fiom the ihstitution that will. be"the host
"to the next meeting is the chairman. |Elections to the Steering Com-
. _mittee are held'at the business sessiop of the annual meetig, Steer-
e - ing Commiittee members and “offigers hold office until their sug-
. ' cessors are’ elected and . installed. Vacancies- that’ ogcur between
. imeetings® of  the ‘Conference- may bg filled by the S%e.e?ing-tom”-
mittée, . A BN R |
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‘gates and ‘pays an annual fee of $10, $25, or $50 proportioned SR

heir campuses the most helpful -




-~ BUSINESS SESSION

\ ~ " June 14, 1974 o
. Cﬁgmm.im Via called the business session of the Pacific )glorthWest
‘" Conference™n Higher Eddcation to order at 3:30 p.m, in the

LlBEnAI:./ STUDIES AND CAREER EDUCATION ' 57 .
. ' : - \

. - Chemistry Library, Gonzaga Uhiversity. He announced that the -

~ Steering Chminittee recommended that “the 1974-75 Ceonference
* “meeting be’at the University of Montana. Dr. Munford moved that
the University of Montana be adopted ‘as the place of meeting for
_carried. . . . 3 . . .
Mr. Goode, Secretary-Treasurer and Editor; presented a Fi-
* nancial Report as follows: "¢ . -

.

Ba'ance on hand October 90,1973 oo ' $1;456.73 
. " Receipts: R .
- . Fees (14 @ $10,6 @ $25, 10 @ $50) ..o - 790.00

i - $2.248.73
Js ) - B

Expenditures: - - N ’
" Steering Committee travel (50.00, 50.00,. . .
| 750,00, 50.00) ... ... LD 1200.00
Processing mpinutes, etc. (15.68) ... 1568
. " PrintingProceetlings, Lethbridge meeting ° ' N
(400.00, 419.52) .. . ....... 81952 . .1,835.20

e

-

‘% . Mr. Goode reported on tHe institutions currently participating
*-in the Conference, “Participating Institutions” being defined asghose
“. that have paid the fee<($10, $25, or $50 according te student en- .
rollments) for the current*year. The listiof these institutions follows
_ these nljinutes. o " S .

free to the Presidents and*the\Libraries of all participating institu-,
tions. He referred to the zic'%;rpe eht, initiated at the University of
. Nevdda méeting 1962, under w%ich ‘the -Conference Proceedings

) b a
. . . SR
) ‘ 57 '
-
. e
L. : * -
. . :

:
¢ v

v N

o W o - $224673
4 h ’ . .

" 1974-75. The motion was seconded, put to vaice vote, and was .

.

" . Olympia meeting (207,02, 502.98) . .__ 80000 . ..

a4

-

. . R h -w—-vL‘,‘ , \ . N
On Hand June 11, 1974 ...y - pootoge oo e 4113

~

N

°

b

A o

R ) s N i B R .'
&\ ' He reported that copjevof Conference Proceedings-are mailed .~~~ "~
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: | are pubhshed and their distribution and sales .promoted by the
v Oregon State University Press.. |

Dr.. J. K. Munford, Director of the Oregon State. UmVerslty
Press, called attention to the display of Proceedings of previous
conferencés that had been set up in one end of the meeting room. -

In dxscussmg the PNWCHE. pub]xshmg program, he distributed

~copies of the flyer thdt had been sent to about- 5,000 educators in .
and Canada. He attiibuted a good deal of thegincome from*

sales. since last October .to resporfses to this ﬂyerme said that

N manuscripts from ‘the 1973 Conference had not been. rgceived. Dr.

~ Teske said that a good deal of work had been .done on the' manu-

seripts-and that he hoped to be able to deliver them soon: Dr. Mun- " -

-

L v ford provided the following summary of the changes in the Con-
\ , _ ference/QSU Press ﬁnancral sxtuatlon from QOctober 1, 1973, to
L June 11, 1974:
. P ) ! - )
. o Baldnce in PNWCHE dccount Ootober 1, 1973 ... $ (~16.15)
/ _ Gross income from sales of proceedmgs $1 267.38 _ : o
/ " o “Less selling expense (50%) - 633.69 . 63369 °
j o Received from PNWCHE . .. w 2'119.52 e
D . { TOTAL'FUNDS AVAILABLE - .. v ... $1,037.06
L Co of publishing SURVIVAL AND 4 - _
ALLENGE ... . . $.975.91 u
Refund on book retumed S 2 70 978.61
BALANCE in- FNWCHE{ account, June 11 1974» $ 58 45
' /

Dl Gilbert, for the Committee on Nommatwns plesehted
nominations’ ag follows: * For term expiring 1975 (replacing Lorn.
Dick): jean Fotkenberg. For term expiring 1977: Frank Ligon. -
He s(ald the committee had mo nominations to replace the expired

." terms:of, Dr. Russel Léskiw and Dr. CharlesiTeske. Chairman Via R
. “invited nominations from. the floor. None were offered. It was |
moved (Ligon) and seconded that replacements of Dr. Leskiw and
‘Dr.’ Teske be left to the Steering Gemmittée. The motion was
“carried. The chaifman invited suggestwn nfx
Committee. By voice vote the two ndominees Wwex
Folkenberg - (term expmng 1975), Frank Lrgon (

1977).. . » e
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- Resolved by bhq Pacific Northwest Conference on Higher Education,

\ Goode responded with thér:ks. o @ .

N . . . ’
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following RESOLUTIONS:

. WHEREAS, gcholars at this meeting, both local and from distant

campuses, have generously contributed of their time and the stimu-
lation of their messages without honoraria, therefore be it
‘Resolved; That. our. thanks and appreciation are sincergly tendered
to the speakers and other contributors to this meeting.

. .GONZAGA UNIVERSITY having served as host institution of the

36th annual meeting of the Pacific Northwest Conference on Higher

Education, therefote be it L : S :
Resolved, That the Conference expigsses its gratitude andapprecja-
tion fot the hospitality and w'armjﬁbh geniality of Gonzhg niversity,

" with a special note:of appreciﬁﬁon for jts President, Fa¥her Richard

Twohy, and Academ/ia(Vi_ce«'Pre“sident, “Father Anthony Via. -
- P S o .

" On maotion, dilLnyeéo“flflé;l, the Resohition was unanimously
.adopted by voice vote; R

T][ON :

" DELMER GOODE having served the Pacific Northwes,t?Confer-'

0

ence. on Higher Education faithfully and well for. more than-a
quarter century, and . - A

" Delmer Goode having given Asingu]ar and profoundly dedidated

“service to the dims, philosophy, and activities of the Conference, and

Delmer Goode having arned the respect, admiration, and affection
bers and participants of the Conference, there-
. vo :

of his colleague me
fore be it

o'

That Delmer @oode is commended for his invaluable contributions
to the Confefence, that he be appointed permanent member of the

* Steering Qommittee, so long into the future as he may wish, and that -
. the Copference expresses its profound gratitude and appreciation

for hiy good counsel, friendship, and significant contributions to
highet education. r ©

/ Dr. Landini moved that the ;jproposed Resolution be adopted. -

Fhe motion was seconded, put to voice vote, and was’carried. Mr.

Dr. Landini, for the Committee oh Besofutions, submitted the

Dr. Landini continued by proposing the foIldwing RESOLU- - ’
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- Dr. Gilbert, continuing the séport gf ghe Committee on  Nomi-
nations, then nominated Mr. Goode 4f Secretary-Treasurer: and
. . Editor for another one-year term. Ngfother nominations were of-
fered»By voice vote Mr. Goode was declared elected.

% Dr. Landini reported that he- and Father Via had been ap~\- '
- pointed by the Steering Committee to study the long-range interests |
. : of the Conference, He said they would consider its purpose; prepare
’ a letter to be sent to academic vice presidents, provosts, deans, etc.;
. & seek to involve community colleges as active participants. He sug- )
N ] * gested possible increase in number of copies to participating insti-. 7
o tutions (47)..As Chairman fof 1974-75 he invited suggestions on. /|
therhe of Conférence meeting and speakers and other Conference
» interests, ‘ S :

. - tae

i ' The méétin‘g was adjourned at 4:20 o’clock.
o . C
Delmer Goode - .
Secretary ‘.
1 * L
., PARTICIPATINGSINSTITUTIONS, 197374
. . y' '-“ : . l‘i.'_'- ‘:
Aloska 7 L " British Columbia _
Alaska Methodist University . British Columbia Institute of
University of Alaska/Sitka ~* .. ".  Tgchnology v
‘Alberta . 17 7, Camosop-€ollege .
. - Canadian Union College "  Douglas College.

‘ Grande Prairie Regional College - Mall spina.Co]]ege | -
- Lethbridge Community College ; Notre Dame Un;vermty of .

Medicine Hat Ctllege Nelson - -
Mount Rayal College * University of British Columbia
- Olds Regional College University of Victdria- ‘
Red Deer College. . Vancouver. Community College
\ - i . . .

N
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Idaho T '

College of Idaho,

Idaho State Umversity

- Lewis-Clark State College
Ricks College :
* University of Idaho .

Montana

Dawson College

" Eastern Monfana College

Miles Commumty College .

Montana State University

Montana College of Mineral
Science and Technology

~ Northern Montana College -

Rocky Mountain College . -
University of Montana
Western Montana College
Nevada

University of Nevada/Reno

Oregon

‘Blue Mountam Community ,
Collegd ,

Central Oregon Community )
College

~ Chemeketa Commumty College

Columbia Christian College

Loncordia College

Eastesfi Oregon State College

George Fox College

Lirin-Benton Community
College

Marylhurst College

Mount Angel Seminary

Multnomah Scheol of the Bible
Oregon College of Education

L S'HJDIFS AND CAnEEn EDUCATION

b e N

—

PR
"Oregon State- Umversxty
Oregon Institiite of Technology
Reed College

University ¢f Oregon

. University of Oregon Dental

Washington '
: Cenytralia_‘/ College

School
University of Portland
Western Baptist Bible College
Western Conservative Baptist

Theological Seminary
Willamette University

- /

Utah o
Brigham Young University
Dixie College -
University of Ut
" Westminster College

Grays Harbor College
Northwest College
St. Martin’s Colleg
Seattle Central Co munity
_College
Umver51ty of Puget Sound
Universxty of Washington
Walla Walla College
Western Washington State
College -
Whitman College |
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PREYIOUS C(}N@w ERENCES AND PRbCEEDINCS _
. Lo ,,J. '_KENNE\'I'}{\MUNFORD, Sg%j Editor o

Founded by Dean Edwin B. Stevens (1873-1968) of the Uni-
o - versity of Washington, the Pacific Northwest Conference on Higher
T, Education held annual meetings 1935-1942 (two in 1937) at the
_— University of Washington. Themes of these conferences iricluded
The Junior College, Implications of Democracy, Personnel Work,
General Education, and Higher Education Looks at the Future. In
the war years 1943-45 no conferences were: held. Since that time
. the location and theme of the annual conferences have been as
v ~ follows: ' L '
. .'1946 Oregon State College. The Student as a Factor in His Edu-
. “cation. - L ~ :
1947 University of Washington. Guidance and Personiiel Work
. in Higher -Education. -
. 1948 University of - British .Columbia. Admissions, Curriculum,
- and Personnel Services. - Lo
.1949 'Spokane, Washington. Merger with the Northwest Confer- -
' ence on the Arts and Sciénces; joint meeting with the De- -
partment of Higher Education of the National Education

L.

o

Association. _ _
*1950 - ‘Reed College. Hiéher Education in a National Emergency. -
T " 1951 No conference. L i
1952 Whitman College. Higher Education and the Advancement
“ . of Freedom. o - ; ’ _ .
~ *1953 University of Oregon. Higher Education for an Expanding
T Pdpulation.

.°1954 University of Idaho. Man’s Right to Knowledge and the
Free Use.Thereof. ' : :
*1955 University of Washington. Quality and Quantity in Higher
Education, . o
*1956 University of Utah. Higher Education and the Mature Con-
science. . . , .
*1957 College of Puget Sound. Reéclaiming Wastelands in Higher -
: Education. . ST e
1958 State College of Washington. Human Values in a Tech- .
nological Age. _ v
*1959 Southern Oregon College. Superior Students.
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71960 Central Washington College. Improving Teaching in Col-
oo leges. and Universities.., .
‘- *1961 . University of Washington. Higher Education Re-Examined.” -

: 1962 University of Nevada. Higher Education, Its Autonomy
. and Support.
' #1963 - Portland State: College. The American College and the
Making of an Educated Man.
*1964 Western Washington State College. I?Iew Knowledge Its
. Impact on Higher Education. ‘
*1965 University of Oregon. Higher Educatzor for AP,
t1966 University of ][daho Responszbilzties f C’olleges and Uni-
versities.
. 11967 Lewis and Clark College Toward /the st Centur Yy in
: ~Higher Education. ‘ :
" $1068 University of Utah. Profess or Perish. b
11969 QOregon State University. Confrontatiqns
11970 College of Great Falls. Refacus. [
11971 Willamette University. Accountability. _
11972  University of Lethbridge. Survival ;md Challenge “ A
1973 The Evérgreen State College. Diversity. /
t1974 CGonzaga University. Liberal Studies and Caréer Education.

I3

Proceedmgs werg published but are new out of print.
'Mlcroﬁlms ' microfily printouts may be obtained from Xerox Uni-
versity Micrd{lms, Aym Arber, Michigan 48103.

ere

fProceedmgs ! ished and may be obtained at $3 a

. copy from Oregon State Utiversity Press, P. O. Box 689, Corvallis,
_ Oregon 97330. ' ' :
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